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Figuur 2.8 Studierendement na 7 jaar, wo-voltijdstudenten naar cohort en

herkom stgroepering in procenten
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Study by Steele & Aronson (1995)

RQ: Does the stereotype that African Americans perform less well on

cognitive tests, activated using a minimal primer. affect their

achievement?

Comparing two conditions:

+ The “race prime” condition in which participants are asked to answer a

question on their ethnic background before taking the test.

+ The “no race prime” condition, in which the respondents do not get this

question.

The participants in the two conditions do not differ on a pretest.
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Figure 3
Mean Performance on a Difficult Verbal Test as a

Function of Whether Race Was Primed
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Stereotype threat
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behaving according to their stereotype.

When the stereotype 1s negative,

consequence in long term may be that high
achievement 1s no longer associated with

identity: “school disengagement”
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In conclusion

* Higher Education programs and staff contribute to

the achievement gap

Staff need to be aware of ‘stereotype threat” and

‘Pygmalion effect’

Staff need to be aware of their expectations, use of

primers, and implicit associations

» And staff need to explicitly work towards positive

framing of all groups


